Question 1. What academic level best describes your students? 

a) vocational/ low academic b) middle academic c) high academic d) English tracked

Question 2. How often do you team-teach? 

a) a few times a month b) a few times a week c) everyday

Question 3. How long has the current ALT been at your school?

a) less than one year

b) between one and two years

c) between two and three years

Question 4. How many years have you team-taught?

a) less than one year

b) less than three years

c) less than five years

d) less than ten years

e) ten years or more

Question 5. In general, who plans most of the TT lessons in your school?

a) ALT does most of the planning

b) ALT and JTE share the planning almost equally

c) JTE does most of the planning

Question 6. Do you use a textbook for your TT lessons?

a) almost never

b) sometimes

c) almost always
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Who Plans the Team Teaching Lessons

Answers to Questions 1-6

1) a,b,b,c,a,a

2) b/d,a,a,a,c,c

3) b,(don’t teach this year), a,d,b,b

4) a,b,b,b,b,b

5) c,b,a,d,b,c

6) c,b,b,c,b,a

7) c,a,a,d,b,b

8) c,b,a/b,d,b,a/c

9) b,b,b,e,c,c

10) c,b,c,d,a,c

11) a,b,a,c,b,b

12) b,c,a,e,a,c

13) a,b,a,c,a,b

14) a,b,b,d,c,b

15) a,b,a,d,b,c

16) b,b,b,e,c,b

17) a,b,a,b,b,c

18) b,c,b,e,a,a

19) a,b,a,a,c,c

20) b,b,c,c,b,c

21) a,b,b,c,b,a

22) c,b,b,d,a,b

23) a,b,b,d,a,b

24) c,a,a,e,a,b

25) b,a,a,e,b,b

26) c,a,a,e,a,b

27) b,c,b,b,b,c

28) a,a,b,c,a,a

29) c/d(one English track course),c,b/c (2 ALTs),d,a,c 

30) c,b,b,a,a,c

31) a,b,b,d,b,b

32) c,b,b,d,b,c

33) c,b,a,d,a,c

34) b,b,a,d,a,c

35) a,(don’t team teach this year),a,b,b,c

36) c,b,b,b,b,c

37) a,b,a,c,c,b

38) c,b,a,a,a,c

39) c,b,c,c,a,c

40) c,a,a,b,a,b

41) b,a,a,e,b,c

42) b,b,b,c,b,c

43) c,a,b,b,b,c

44) c,a,c,b,a,b

45) b,a,a,c,a,b

46) b,b,b,c,b,c

47) c,a,a,c,c,c

48) a,b,a,d,a,b

49) b,a,a,e,b,c

50) c,a,a,e,b,b

51) c,a,a,b,a,b

52) c,a,c,b,a,b

53) a,b,a,b,a,a,

54) a,b,c,e,a,a

55) a,b,a,b,c,b

Question 7. How is team teaching different from traditional Japanese educational styles?
1) More positive attitude is needed.

2) Focused more on communication

3) In TT lessons, almost no Japanese words are used to explain things. No grammar teaching. No preparation.

4) In TT lessons, the students can have more opportunities to listen and speak. And also, they seem to have more fun.

5) The students enjoy some activities like games, listening to music, pair practices. On the contrary, traditional Japanese educational styles stress translation and grammar, as you well know.

6) Quite different.

7) The students can have more chances to speak in English. They seem to enjoy the class.

8) TT enables us (teachers) to design more communicative lessons.

9) It’s so called more “communicative”. Students can practice pronunciation more.

10) More communication in English, more relaxing.

11) The students seem to be more relaxed and comfortable.

12) In team-teaching, there are many activities, such as performing skits, rather than just answering questions on paper.

13) Focus on listening activities
14) Oral interaction is emphasized and the atmosphere is relaxing, on the other hand, lecture style is emphasized and the atmosphere is tense in Japanese styles. Memorization is less important but expressing yourself in English is very important in TT lessons.

15) For the students, Oral I class is just for fun. They look forward to it every week.

16) The former puts more emphasis on speaking and listening practices.

17) Through TT lessons, students can get native speakers’ English or real English. Traditional styles are for reading and writing English. TT lessons are necessary for practical English.

18) TT classes are student centered, where both ALT and JTE give input about the lesson and students are active learners (i.e. dialogue practice and presentation). However in traditional Japanese classes, the lesson is teacher-centered, where the teacher stands and only lectures.

19) It’s not lecture style. In traditional Japanese style, we just explain grammar, have students translate sentences into Japanese, etc. In TT lessons, there are some activities between teacher and students.

20) Atmosphere is more relaxing, class is basically all in English, more student-centered, more activity, pair work, group work, Ss don’t have to prepare so much.

21) Students have more chances to speak English. I think students seem to be less hesitant than before.

22) Traditional Japanese style is teacher oriented while team teaching is rather student oriented. Teach teaching tends to incorporate more communication activities. There is also more student participation required in class.

23) Our traditional styles are that teachers talk and students listen. We translate all sentences into Japanese. We think grammar is very important. Maybe they sometimes think, “Do native speakers of English understand my English?” However, in TT lessons they can try their English with a native speaker.

24) More English is spoken. More props, game-like activities are used.

25) When I do TT, there are more activities such as speaking and listening.

26) Traditional Japanese education stresses lecture. TT uses more task and activities.

27) It is very different. Team teaching has more activities in which teachers and students can communicate with each other in English.

28) In traditional lecture style lessons, the students are passive.

29) TT lessons give our students living English.

30) Team teaching is basically an activity based education method, compared to traditional Japanese methods which put emphasis on grammar and translation. Students learning English in TT lessons can learn conversational English in a very natural situation through their real experience of using it themselves.

31) We almost always make our own worksheets out of the textbooks. In traditional styles, JTEs follow the textbooks. 

32) Very conversational. I can see students looking forward to TT lessons.

33) It is mainly based on communication activities.

34) Traditional Japanese educational styles have a lecture style in which there is only one-way communication going on. However, team teaching tries to incorporate many aspects of English teaching into a lesson, and students play an important role in acquiring English skills.

35) The students try harder to use English to communicate with the ALT.

36) TT lessons have more games and activities and have a communicative emphasis.

37) Students can have much more opportunities to talk/listen to a native speaker in TT.

38) In Japanese traditional educational styles, students can hardly have a chance to speak in English or even in Japanese.

39) Team teaching gets students to be more active than traditional Japanese educational styles. Team teaching is effective in teaching sound and communication, but ineffective in teaching grammatical points.

40) Various activities by students in English or chances that they can hear and speak English have increased.

41) Both JTE and ALT speak English only in TT.

42) Team teaching is dynamic while traditional Japanese teaching style is static. The former is more active, enjoyable, but it sometimes allows the students to be noisy.

43) TT=interactive

Traditional styles=one way

44) TT lessons allow for a free and unrestricted atmosphere with more chances of expressing themselves in English, as there are more communicative activities.

45) More focus on communication, student activities.

46) Team teaching needs cooperation of JTEs and ALTs.

47) Team- teaching is very conversational. There can be more chances to communicate with a native speaker of English (ALT)

48) ALT teaches mainly using the handouts ALT makes. JTE assists ALT. Students do some activities they can enjoy more than usual.

49) Students actively participate in the class.

50) The students can be more active, not so passive. They have much more chance to say something in English, to use English.

51) Students are more active in team-taught lessons than in traditional Japanese education.

52) It is different in the point of style in which each student can take part in the lesson.

53) It is the good way to motivate the students to study English.

54) Team teaching has a sociable atmosphere. And also it has two-way communication. On the other hand, Japanese traditional styles have one-way.

55) We can try different types of activities. Also, students can enjoy classes in many ways.

Question 8. Do students act differently in team-taught lessons than they do in regular lessons?

1) Yes, they talk with other students more about the contents of the class.

2) Yes, because the style of teaching is so different and it’s focused on communication.

3) Sometimes they do. They volunteer to answer in team-taught lessons while they seldom do in regular lessons.

4) Yes, they look more lively and enthusiastic.

5) Yes, a little bit noisy, but some students show positive attitudes toward speaking English.

6) Usually students are looking forward to the TT.

7) Yes, they do. Even the students who are not good at English try to speak in English and have a positive approach.

8) No, they don’t.

9) A little, yes. They are more relaxed when we TT.

10) Yes, they do. They are more relaxed and speak louder.

11) No, there is not much of a difference.

12) Yes, students are much more active and enthusiastic about TT class.

13) More active, but less controlled

14) Yes, the students are more relaxed in TT lessons.

15) Yes, they do. They are too relaxed.

16) Yes.

17) In my school, students basically don’t like studying, especially English. But some students look forward to speaking with the ALT.

18) Yes, students act differently in TT lessons than in regular lessons. In regular lessons, students are quiet and not energetic. In TT lessons, students are more awake and active.

19) Yes. They’d like to know what the ALT says. They try to listen as much as possible. The can enjoy listening and speaking.

20) Most students are more active. Some Ss who prefer reading/translation don’t pay so much attention.

21) Yes, very aggressive and they seem to enjoy it.

22) Yes. When the students don’t understand the content, they lose interest partly because team teaching little to do with what’s on the examination.

23) Yes, they do.

24) Some are more attentive, awake, and energetic. Some are frustrated because they don’t understand.

25) In TT, students look more attentive.

26) Yes. Students look more active in TT lessons.

27) Yes, they do. They speak more English in team taught lessons. They try to enjoy talking with the ALT.

28) Sometimes, yes, because some students are more active but others, especially “bad” students”, don’t change their attitude.

29) It depends on the students. Some are ‘genki’, others not.

30) Generally speaking, students don’t act differently. However, those students who are very willing to use English tend to participate in the class activities very actively, and shy students tend to become rather uneasy.

31) yes.

32) Yes.

33) Yes, they do. They try to use English more in team taught lessons.

34) Students in team taught lessons act differently from regular lessons in many ways. One of them is that because the former has a lot of intriguing activities, they are very motivated to learn new things. Another is that since there are two teachers at the same time, students seem to be very interested in what’s going on in class.

35) Yes, they do. They try to see whether they can make themselves understood in English. Their motivation to speak English seems enhanced.

36) Yes, they do. They seem to have more fun in TT lessons than in regular class, and they willingly speak English.

37) Students seem to be happy (just because they can see the ALT, they really like the ALT!)

38) In my opinion, they get more active and seem to feel free to talk in class.

39) Yes, they do. They tend to be more active and enjoy speaking English in team teaching.

40) Relaxed and they try to hear and speak English more positively.

41) No, they don’t.

42) Students seem to be enjoying themselves and are more relaxed.

43) Not really, because I let them work in groups/pairs in regular lessons.

44) Students seem to practice in the class voluntarily and spontaneously but some of them tend to chat without doing the activities.

45) Some students, especially those who are not very good at grammar and translation, may participate more actively. On the other hand, some show less interest because they think it is not directly connected with entrance exams.

46) They become more cheerful in team-taught lessons.

47) Not all the students but many of the students are more active and eager to speak out in team-taught classes.

48) Some students become active and others are quiet as usual.

49) Yes, as I mentioned above.

50) Yes, they get more energetic, and the atmosphere is more relaxing.

51) Yes. Some students are more active than in regular lessons and try to speak English, but others are shy.

52) No, they don’t.

53) Yes, More students seem to enjoy team-taught lessons than in regular lessons.

54) Yes, they seem to feel more relaxed in team-teaching. They don’t seem to be afraid of making mistakes in speaking English.

55) Yes, of course.

Question 9. What do you feel are the most important elements of regular Japanese style classes that are lacking in TT lessons?

1) Grammatically correct English

2) Picky grammatical practice and more difficult words for the students to get prepared for the entrance examinations, though I personally don’t like the way students are “examined”.

3) Discipline in class and preparation for class. Sometimes students seem to be thinking that TT class doesn’t require any preparation and thus they don’t pay attention to the instructions for the homework and so on.

4) The explanation of important grammar points, reading, and writing.

5) The explanation of grammatical points, useful expressions, the meanings of the words and usage.

6) Students’ motivation for entrance examinations

7) I think, for listening and English conversational ability, TT lessons are very useful, but for university entrance exams, I’m not sure.

8) One-way teaching (from teachers to students) should be avoided.

9) Grammatical explanation

10) Memorization of important words and phrases.

11) Nothing really

12) It is primarily the analysis or explanation of things such as grammatical structure that is lacking.

13) Sentence structure, grammar

14) JTEs know how to teach because they have been educated in that way.

15) The order, that is, the students mustn’t chat, sleep, and so on during the lesson.

16) Teaching sentence structures

17) In Japan, a lot of students are studying for the entrance exams. They are very difficult for young Japanese students. To pass the exams it is necessary to learn a lot of words, grammar, and vocabulary.

18) One important element of regular Japanese style classes that is lacking in TT lessons is on grammar and translation explanations. In TT lessons, ALTs should also include grammar/translation explanations in English; in order to help students understand the target point more easily.

19) Japanese. Students can’t understand some nuance of meaning in English sentences. They want some explanation in Japanese. 

20) Explanation by JTE about grammatical structures of English in Japanese. The number of classes is not enough for the SS to get used to the teacher’s way of speaking.

21) Grammar and reading skills, and to think logically

22) Regular Japanese lessons are aimed at raising student’s ability, especially vocabulary, grammar and vocabulary. They have to memorize a lot.

23) Evaluation. I don’t know whether we should evaluate them as regular Japanese style classes or not, but it may be important to improve their English for communication.

24) I don’t understand the question.

25) Explanation of sentence structures, grammar

26) To evaluate how much the students learned in lessons.

27) Translation.

28) The important elements are the same.

29) Not particularly.

30) Students are obliged to prepare before taking Japanese style classes. They are requested to consult a dictionary and translate English sentences into Japanese beforehand, though they don’t need to prepare much for TT lessons.

31) accuracy, proper strictness, and more input than output

32) Teaching grammar by the way of oral approach

33) Grammar practice

34) One of the most important elements of regular Japanese classes that is lacking in TT lessons is student’s seriousness for learning English. They are so used to lecture formed lessons they take it very seriously. We are going to have a listening part in the entrance exams in two years, but there seems to still be this tendency in team taught lessons. 

35) Explanation about English grammar and structures of English sentences.

36) I think it is the explanation of grammar usage.

37) (blank)

38) The most important element which is lacking in TT lessons is (in my opinion) the student’s understanding of what they learn.

39) In regular Japanese style lessons, teachers get students to read a large quantity of English. Also, teachers can teach students English grammar systematically and get them to practice as much as possible.

40) Preciseness and Exactness in listening, reading, speaking and writing especially for students who have difficulties to understand English.

41) The structures of English sentences are taught and fundamentals are taught in Japanese, which is easy to understand when students are given explanations.

42) Effective assimilation of knowledge and intensive reading with the help of Japanese translation.

43) (blank)

44) We accomplish or teach a lot of grammar points in our classes. WE can also have students think of contents.

45) Measures to ensure that (almost) all the students understand and memorize the language materials covered.

46) Learning grammatical points.

47) Home preparation for lessons. Vocabulary

48) To develop reading skills

49) Students listening levels are not better than reading levels, so we have to change the teaching material to easier ones, which are much easier than university entrance exams.

50) The students can think individually and independently. They must have time to prepare the lesson beforehand by themselves.

51) They don’t usually have a chance to communicate using the English they’ve learned. So I want students to have more chances to communicate through English.

52) I think that they need “The Point of Today’s Lesson” in each lesson.

53) In regular Japanese style classes, of course, we can use Japanese to explain everything. If we decide to not use Japanese, it is more difficult to make the students understand English and they feel uneasy.

54) Student discipline

55) I feel the grammar is the most important in regular style classes.

Question 10. How do you feel about the discrepancy between the communicative emphasis of TT lessons grammatical and translational emphasis of University entrance exams?

1) About communicative English, grammatical errors don’t matter much! But they are critical about grammatical English.

2) Not good. That makes English teaching less interesting. People care too much about the entrance examinations and at the same time oral communication is rather boring, too.

3) I sometimes feel that the communicative emphasis is misleading. Students who are interested in communicating in English fail to see the grammatical importance. Such students don’t study seriously enough, thus end up acquiring less than enough vocabulary or grammatical knowledge. I don’t think entrance think entrance exams should be more communicative.

4) I think they should study basic grammar in order to speak good English. But if we concentrate on teaching grammar too much, they won’t be able to speak. On the other hand, their speaking skills will be limited without grammar.

5) University entrance examinations are too difficult. So students have to memorize lots of difficult English words which are seldom heard in spoken language in daily life.

6) I don’t think that the communicative emphasis of TT and grammar and translation methods are contradictory

7) I feel that it is too difficult for me to connect communicative TT lesson and entrance exams. That’s why the third year students don’t have TT lessons.

8) A lot of expressions which are taught for entrance examinations are not natural for communication.

9) However well students can speak, if they are not trained to read fast, they can’t pass the entrance exams.

10) Most of my students are going to take University entrance exams, so I often feel I’m wasting time when I have TT lessons. I would rather teach grammar and translation.

11) I feel that TT lessons do not thoroughly prepare then for the University entrance exams.

12) The aims and goals of either emphasis suits well for their purposes. TT is primarily to ensure communicative ability, which interwines with current entrance exam requirements.

13) Frustrating

14) I feel that they are changing how to evaluate the students by making the students listen to English and write short essays. Also, in 2006 they start the listening test in The Common Entrance Examination of University. Still, we cannot evaluate the speaking skills. I know that there are some students who cannot do so well in written tests but who have fantastic ability in speaking. The biggest problem is that the exams cannot evaluate speaking ability.

15) The most important ability of English in University is the ability to read. They can’t study in University without reading ability. So, we should put emphasis on improving their reading ability.

16) It can’t be helped.

17) If all University entrance exams change to the communicative style, all high schools in Japan will change to it, too.

18) I think the gap between the communicative emphasis of TT lessons and the grammatical and translational emphasis of University entrance exams is closing; because in recent years, the amount of dialogue type questions have increased on the entrance examinations. In the near future, starting in 2006, university entrance exams will incorporate a new listening section into the test. I think such changes are positive movements towards bridging the progressive side of communicative learning and the more traditional form of grammatical, and translation emphasis in English language learning.

19) I think it’s meaningless. We (teachers and universities) have to think why and how we should learn English and have the same policy and goal.

20) Still large. However, as for center test or listening, pronunciation, writing section, TT has a deeper relationship, so there might be a solution.

21) Very difficult question to answer. I think University entrance exams have to be changed. Reading skills are also important but now speaking skills are more needed. It’s very difficult to cover both skills in three years.

22) Entrance examinations should be testing the examinee’s ability to communicate. Grammar and translation must be parts of communication skills. There shouldn’t be any discrepancy in ideal teaching. But the discrepancy makes team teaching very difficult.

23) That is a very difficult question. It is true that because of University entrance exams, we can’t change our teaching styles completely.

24) English is a compulsory subject for entrance exams, so very many students have to sit for them. How can a university test the student’s ability to communicate?

25) I don’t think much of the discrepancy because the entrance exams are becoming more communicative.

26) University entrance exams emphasize more reading comprehension than before. Students could acquire through communicate lessons if we design lessons more effectively.

27) I think we have to try to take both: the communicative emphasis and the grammatical and translational emphasis.

28) In the Course of Study, they emphasize the communicative skill, but in the university entrance exam, they require reading and writing skills much more than listening and speaking. So the discrepancy is unavoidable.

29) I think we should emphasize communicative English.

30) (blank)

31) Needless to say, communicative English is very important. But at the same time, it’s also important to study grammar and memorize words. So, if university entrance exams focus only on communicative English, students wouldn’t study grammar. So, in a sense, it is good for them to concentrate on grammar during a certain period before exams.

32) I think it’s possible to keep the balance. It’s the same language. I believe by teaching real English, we can meet both objectives.

33) We cannot help it. Universities should revise exams to meet communicative English.

34) Because TT lessons have tried to break down the gap between English spoken outside of the class and English taught in the class, so it can be considered very practical.

35) From the academic point of view, university entrance exams require that students understand English passages correctly and that they be able to write English without any mistakes.

36) If we must teach the communicative emphasis at school, I want universities to change their entrance exams.

37) (blank)

38) If the styles of university entrance eams could be changed, the communicative emphasis of TT lessons would be more meaningful.

39) We need both lessons. Because in terms of university entrance exams, they used to focus on English grammar and reading. But now listening has been introduced into examinations. So it has been more and more essential for students to listen to native speakers’ English regularly.

40) I think both sides of teaching English are necessary. The basic elements of both sides must be learned in the Senior High for the preparation for their various futures (including university).

41) Both communicative and grammatical are needed for students so they have to learn communicative English, especially at the beginning.

42) It is terrible. Like authentic TOEFL or TOEIC, university entrance exams should include more listening comprehension tests.

43) I heard that some students don’t have any interest in TT lessons in some school because of the discrepancy. They may think TT is not necessary. University entrance exams should be revised in some way.

44) Both students and their parents expect teachers to educate them to pass entrance exams, though we JTEs are forced to do communicative emphasis teaching by Japan’s education standards.

45) Partly understandable. Also, gradually improving. Still, since the entrance exams have a strong influence on what is taught (or expected to be taught) at high school, many universities that stick to conservative kinds of exams should adopt more balanced versions (like Kyoto University).

46) In the former class, we teach, putting stress on talking or activities. On the other hand, in the latter one, we teach, putting it on grammar, etc. or “thinking”.

47) I think both emphasis’ are the same, but to make communicative abilities better, students have to increase their vocabulary and utilize grammatical knowledge.

48) My school is not academic, so I don’t have to think about that problem.

49) There is a BIG gap between TT lessons and entrance exams. I think the university entrance exams should approach the communicative emphasis.

50) Actually not good but not so bad. It cannot be helped. My ideal is well-balanced lessons with 4 abilities. But the parents want us to have their children succeed in the exams rather than to master English. As long as universities go on these test styles, we will tend to emphasize grammar and translation.

51) Japanese students have enough ability to read English, but they have few chances to listen to and communicate (speak, listen, write) in English. Their English is not for communication. Even if they have a large vocabulary, they don’t use the vocabulary for speaking.

52) I think we feel the gap between them every day. For example, poor vocabulary, poor listening ability, speaking.

53) Certainly, there is the discrepancy between them. I think it is important to know the student’s courses and decide from that how to teach English.

54) I don’t think that communicative elements are useless for entrance exams. But I should adopt grammatical elements into TT lessons.

55) There is a big discrepancy. I think we need to check more listening and communicative skills even in entrance exams.

Question 11. How useful are TT lessons to your students?

1) They have a chance to use English practically.

2) To have the students interested and motivated in speaking English or English culture.

3) They certainly seem to be enjoying the class. But I doubt if they are learning something in English in the long run. (This is because they don’t prepare or review the lessons. They don’t remember what is learned).

4) We can make them get interested in English by playing enjoyable games with some important expressions and speaking with ALTs and their friends.

5) TT stimulates students to speak English. Some are willing to express themselves in English compared with my high school days.

6) Very useful

7) They have good chances to communicate in English. We can find students’ new personality, which is students who are not good at English can enjoy the class. (English!)

8) They (students) get used to listening to natural English spoken by a native speaker.

9) It’s very useful. They (students) are getting good at listening.

10) Their listening ability might improve. Some students can get motivation for studying English by communicating with the ALT.

11) I feel that it is useful because it makes the students more interested and motivated to learn English.

12) Students feel that their English has improved and also a sense of satisfaction when their message is conveyed to a native speaker which encourages them to study harder.

13) Depends on what you do

14) They don’t get bored. Most of the students enjoy TT lessons. The level of the students at my school is rather low but they seem to enjoy the class while they are doing language activities.

15) They can get a lot of chances to speak English and get accustomed to foreigners.

16) They encourage students to study English, improving their listening and speaking ability.

17) In my school, teaching English is very difficult. But students are very friendly, so ALTs can talk with them frankly.

18) TT lessons are very useful to my students. It gives the students an environment of listening and speaking English. Being accustomed to listening and speaking English is very important for the students.

19) They can find the fact that English is a language to communicate with somebody. (It’s not just a subject)

20) Ss enjoy a native speaker’s English. Most Ss like to repeat after an ALT or try to communicate with the person, even though they are shy.

21) I think in some ways the lessons are very useful to the students. However, the academic level of the students must be taken into account.

22) Team teaching lesson provide the students with good opportunities for listening to native English. Students can also become more interested in English.

23) They try to listen to and speak English.

24) To motivate students

25) More practical.

26) My students like TT lessons very much. TT lessons motivate some students to study English.

27) It is so useful that the students are eager to try to speak in English.

28) Students have more opportunities to use English and by taking TT lessons, they might become eager to study English.

29) Very useful, because ALTs’ English is real.

30) Through TT lessons, students can feel that English is a living language, and they can learn that languages are the tools of communication.

31) make them realize what they are studying in regular English lessons is useful.

32) They are useful in terms of having interest in English and practicing communication.

33) They are getting used to real English and gradually they can learn to think in English.

34) I think that they are very useful in terms of having a lot of opportunities to actually communicate with persons from different countries. Whenever we encounter people from other countries, our anxiety level goes up. Therefore, if they feel very comfortable in the context when students face them, it would be very useful.

35) When TT lessons give the students satisfaction that they can understand the ALT’s English and that they can get through to the ALT in English, they seem more eager to learn English.

36) From the communicative point of view, TT lessons are quite useful, but they do not occur frequently enough.

37) Students feel easier about communicating with ALTs.

38) In this very moment, I’m not sure if the students consider TT lessons useful. Without the explanation in Japanese, they understand less than half of what the ALT says.

39) TT lesson are very useful because they can motivate students to learn English. In TT lessons, students get used to native speakers’ English and interested in English or foreign countries.

40) They feel glad that they can hear and understand English by a native speaker and that they can make themselves understood in their own English.

41) They have to speak out their opinions and ideas in TT. That’s useful for them.

42) TT lessons can give students more exposure to natural English. They enable students to enjoy communication through English.

43) They relatively enjoy doing their homework.

44) TT lessons can give students many chances of speaking English and they feel great when they can make themselves understood in English, which inspires them to study English.

45) Very important for urging students to speak in English.

46) Very useful because in TT lessons, they can have opportunities to talk to a native speaker of English.

47) If an ALT is experienced or a happy type of person, he or she can make the students talkative.

48) Many students don’t like studying English but many of them can enjoy English in TT lessons. They like TT lessons better than usual lessons.

49) Very useful to make a comfortable English speaking atmosphere
50) They can get more opportunities to express themselves in English and listen to authentic English. They actually concentrate on listening really well!!

51) Students can communicate to foreigners with confidence. Gradually, they can make eye-contact with the ALT. They enjoy expressing their feelings or thoughts (sometimes by gesture) and students learn the positive attitude to communicate.

52) We have many opportunities to get close to the students.

53) When a student can’t understand what to do with a handout or a question, either the ALT or JTE can help him or her.

54) It inspires students to speak English and be active in class. Only in class is the problem, they don’t study at home.

55) Students can learn real English conversations and correct pronunciations.

Question 12. Do you teach grammar and translation in your TT lessons? If yes, do you think it works well? If no, why not?

1) Sometimes. As for important expressions, explaining grammar will help.

2) Some grammar, if necessary but we don’t emphasize the grammatical points. IT works well because we sometimes pick up common mistakes made by the students.

3) No. In TT classes, I don’t want to use Japanese, especially when ALT7s Japanese is limited. It’s not right to use Japanese when one of the teachers is not comfortable in that language.

4) If we teach lower academic students, I sometimes translate, otherwise they don’t know what they are supposed to do. But we try to explain with some gestures or demonstrations and make them think of what we teach.

5) Yes, a little. I especially pick up the grammatical points which I taught in regular lessons.

6) In the TT, I seldom deal with translation.

7) No, we don’t.

8) Not much. Only when it is necessary for students to understand how to express something.

9) Yes. Sometimes. I feel Japanese students feel relaxed if they can make sure what the English sentences mean in Japanese.

10) No, I don’t. If I teach grammar and translation, I will use more Japanese. Then the ALT becomes useless. Also, our ALT doesn’t know much about grammar.

11) Yes, we do teach grammar and translation and it does work well most of the time.

12) Grammar isn’t primarily taught, but is connected directly with English conversation, so it is touched upon in many cases, and it works very well.

13) Yes, yes.

14) Sometimes yes, in TT lessons I sometimes include activities which review the grammatical points which I have taught in other English classes. It works well.

15) Without the aid of Japanese, our students can’t understand English. It is impossible to think in English.

16) No, in TT lessons we’d like to focus on listening and speaking practice.

17) Yes, I do. Students don’t know about English words. A lot of students didn’t study English so well in their junior high schools, so translation into Japanese is very important.

18) No. The purpose of TT lessons and grammar/translation are different; therefore they are not taught together. The goal of TT lessons is for students to get accustomed to listening and speaking English. On the other hand, the purpose of grammar/translation lessons is for understanding English contents and structure more deeply.

19) Yes, I do, but I don’t think it works well. Students have to learn grammar and translation for the term exams but we haven’t found an effective TT style to teach them grammar and translation.

20) No

21) Often

22) It is too difficult for the students to have grammatical lessons in English only.

23) Yes, we do, and I think it works.

24) Yes. English lessons include 4 skills and sometimes grammar and translation are important. It works well.

25) No.

26) I sometimes teach grammar and sometimes translate sentences into Japanese. I think it works well.

27) Yes, I do. I think it works well. For example, we can get good example sentences from the ALT. 

28) No. Our school is a vocational school, so we teach grammar less than academic schools. We teach grammar in other classes. 

29) Sometimes I do, when the students are at a loss.

30) I teach grammar and translation only a little, just enough to help students take better part in class activities.

31) most of the time, no.

32) Yes and no. Yes for grammar but no translation

33) No, I want to give them the opportunity to use English.

34) I would say yes. Sometimes my students come across very difficult English sentences and vocabulary, and they need some help from Japanese teachers of English. In order to have a full grasp of some circumstances, it is imperative to understand it by using Japanese.

35) I taught them. That seemed helpful to the students whose abilities in English are poor. But that didn’t seem to help encourage them to study English so much.

36) Yes. It can work, but it is difficult to do it in TT lessons. You should prepare activities to practice grammatical expressions. And it is more difficult to explain grammar or translate English into Japanese.

37) No. We have 16 OCA/OC1 classes a week this year. We don’t have time to have the grammar classes.

38) Sometimes we do, probably because more than half of the students will take an entrance exam and they need to learn grammar.

39) No. Because it seems to be complicated to explain English grammar to students and get them to understand it.

40) No. I have decided that TT class must be the lesson where only English may be used, so that we can learn to communicate with each other in English even if our English ability is not so rich.

41) I sometimes use ALT in order to have students’ translations into English corrected.

42) No, because I want students to focus on oral communication.

43) No, it can be taught in regular lessons. We want to make the most of our limited time.

44) Yes, when it is appropriate to the lesson. However, not to the extent of Japanese grammar lessons.

45) Sometimes, like translation exercise. So far not so often, so it’s difficult to evaluate.

46) Yes. Teaching grammatical points of sentences helps the students understand the contents well. One of our ALTs and I are doing such things in the LL class.

47) In some classes, I do. I other classes, I don’t. It depends on the academix level of the students.

48) I have taught grammar only twice. One was subjunctive mood for the second year students and the other was comparative adjectives for the first year students. They did well and it was fun.

49) It works. ALTs are able to (or should be able to) explain the grammar and students will have a chance to be taught grammar in English.

50) No, so far we emphasize listening activities first, speaking next in one TT lesson per week. We focus on the content, useful expressions, and activities.

51) Mainly, though we make a point of encouraging the speaking ability, we have a short time to teach grammar in TT lessons. By teaching grammar, students can understand the sentence that they use in the conversation smoothly. After teaching the grammar, students practice the sentence by speaking and writing. They look like they are enjoying themselves.

52) No, I don’t. I can’t find the effective way.

53) Yes, I teach translation in my TT lesson. Translation is very important, because most of the students are not so good at English.

54) No, I teach with an ALT only in Oral Communication class. Its textbook was made according to grammar.

55) Yes. I think it works well because it is difficult for students to guess all the meanings of what the ALT says.

Question 13. In your experience, what are the best things that ALTs contribute to team teaching?

1) They can teach correct pronunciation and natural expressions.

2) They can teach the current cultural background and expressions and in general they are good at entertaining people while teaching.

3) Motivation to speak English. Motivation to learn about the culture of an English speaking country.

4) Most of them like foreigners, so even though they are not good at English, they try to speak with the ALT whenever they see them. Then they tend to get more confident with their English.

5) Their creativity and ideas make our lessons interesting, colorful, and lively.

6) To make students communicate with a native speaker.

7) Show culture (the U.S., the U.K. and so on)

Emotion

To tell “you don’t have to worry about making mistakes”
8) Atmosphere

9) They (ALTs) give students the real reason students have to talk in English.

10) Giving the students the chance to speak with a native speaker.

11) They contribute authenticity to the class. We have a native speaker of English and we can learn about their culture.

12) Spontaneity and flexibility

13) Listening activity, paraphrase

14) They know how to entertain and praise students and have various ideas which we cannot come up with because the education background of ALTs is different from that of JTEs.

15) Pronunciation practice, correcting English composition.

16) The students have chances to hear native speakers’ English.

17) ALTs can make lessons enjoyable and know a lot of teaching plans.

18) I think the best things that ALTs contribute to team teaching are their time and energy for the students. In and outside of the classroom, ALTs can also create curiosity and inspire students.

19) ALTs can let students know the pleasure of communicating in a foreign language.

20) Good atmosphere for the students. Give Ss opportunities to listen to “real” English. Nice plans for teaching.

21) Students are well motivated about speaking English and enjoy talking with the ALT.

22) ALTs can make the class active and give us new ideas for activities. Also, while ALTs are teaching to the whole class, JTEs can help individual students.

23) I think that in TT lessons the ALT is not the assistant but the JTE should be the assistant. So, when students have questions and ask me, I say, “Ask the ALT in English, not me in Japanese.”
24) Language source, feedback, and culture exchange

25) ALT shares the aspects of culture with the class.

26) They motivate the students to study English.

27) Introducing the culture and life of the people of their country to the students. The fact that ALTs speak English.

28) ALTs give students the opportunity to use English and learn English as it is really spoken. ALTs tell us many things about their countries.

29) Real English

30) By learning English with native speaker, students, learn that English as well as Japanese is a tool of communication, and they even get interested in the culture where English is spoken. Friendly attitudes of ALTs work to make the classroom full of smiles.

31) motivating students, making them feel “real English”.

32) Just being a native speaker

33) They can teach students different culture and customs.

34) Our ALT plays a pivotal role in terms of planning lessons and having regular meetings for Japanese teachers of English. He includes very good rationales in each lesson plan, getting his profound perspective on lessons across to each one of the Japanese teachers of English. He is also very good at motivating students to study hard. 

35) The ALT’s existence itself can provide the students with different atmosphere that the classroom is somewhat part of the foreign country where the ALT comes from.

36) In the lesson, students can experience real English and culture.

37) To make students feel closer to English

38) ALTs are usually good at making the special circumstance in which students can feel relaxed when they speak English.

39) Above all, ALTs can make a natural atmosphere where students communicate through English.

40) Student activities in listening, speaking, reading, and writing in English have increased.

41) ALT can tell about their own culture and use English so the students can try to understand it.

42) A variety of ideas (methods, games, etc.), which improve student’s listening and speaking abilities. Useful resources (both grammatically and culturally)

43) ALTs can refer to expressions peculiar to their countries. ALTs can give us tips about geography, history, culture, which are related to our lessons.

44) ALTs make plans for lessons, correct students’ English sentences and give them the right expressions, and make tests. Above all, ALT can motivate students to study English.

45) Catalytic function to encourage students to use English.

46) ALTs sometimes talk about their country’s culture. That is why the students get impressed by a country where English is spoken.

47) Exposing students to real English.

48) ALT can teach living English and a lot things about his or her country and create a good atmosphere.

49) To make learning English fun.

50) Many ALTs know well about various kinds of activities, which can motivate students to work well. They are willing to arrange things about TT.

51) ALTs can make a good atmosphere for communication. Students feel relaxed in TT lessons, because ALTs always show a lovely smile. And students are easy to answer, because there is an atmosphere that it’s okay to make a mistake.

52) We can give students a more communicative lesson.

53) They can give more information on English, their own countries, their culture and so on, than we do.

54) They make the students more active.

55) ALTs can teach real English conversations.

Question 14. In your experience, what are some of the things that ALTs do not do well in team teaching?

1) To scold students. E.g. make the students quiet

2) It really depends on the ALTs. Now both ALTs at present are really excellent and ideal, but we used to have uncooperative or be not so reliable on grammatical things.

3) Explanation in the usage for specific expressions and grammar. They often don’t realize what words or expressions are difficult for the students.

4) Some ALTs don’t speak slowly enough.

5) ALT’s are not familiar with Japanese traditional educational styles.

6) Sometimes students cannot understand what an ALT says.

7) Last three years (NOT NOW!):

Last ALT was not interested in teaching, I felt. I mean he had no idea about TT lessons and activities, all three years he taught them the same style and students were not interested in TT lessons then. Now we have a new ALT, she has a lot of ideas and we can share our own ideas. We are having fun and , I think, nice lessons.

8) Discipline
9) To discipline? (<- though it’s the JTE’s job)

10) Basic teaching methods, such as teaching rhythm, making sure of getting every student’s attention, the way of giving instructions, and knowing the chain of grammar.

11) It is difficult for them to communicate with the students because of the language barrier.

12) Explanation of grammar structure in detail for students to understand and learn from.

13) Control the class, keep the class quiet.

14) JTEs share much more time with the students than ALTs, so the relationship between JTEs and students is much closer. JTEs know how much they understand English. I sometimes feel that the teaching ideas of ALTs are a little bit difficult for the students. If that kind of thing happens, I will share the ideas with the ALT and try to help revise the plan.

15) Nothing particularly

16) They sometimes lack grammatical knowledge.

17) I want ALTs to understand students’ abilities and if it is necessary, to speak Japanese sometimes is very useful.

18) From my experience, one thing that ALTs do not do well in team teaching is not having patience. ALTs should not get angry easily during team teaching.

19) Our students can hardly understand spoken English, so when they do some activities, they want explanations or hints in Japanese. It’s difficult for ALT’s to give them proper hints. 

20) As long as JTEs and ALTs talk a lot (before and after) class, things go pretty well. I’ve never had trouble with an ALT in TT.

21) I’ve never had a problem. I’ve been lucky so far.

22) Most Alts are not professional teachers. They have little knowledge or experience of teaching. Moreover, students are different from those in their home countries. They are not good at controlling the students.

23) When we had no ALT at our school, I invited an ALT from another school. The students were very excited but he yawned in class. I was angry with him.

24) Stop talking to make sure the students understand what ALT’s saying.

25) Some ALTs have little teaching experience.

26) It seems to be difficult for some ALTs to talk to students in a simple way so that students can understand.

27) Nothing.

28) It’s difficult for ALTs to figure out student’s academic ability. We tend to choose some active students again and again, so we should use consideration in choosing the students.

29) Nothing in particular

30) One lesson has only 50 minutes, therefore we cannot have enough time to practice to achieve the target of the class. However, this is not the ALT’s fault.

31) Pointing out typical mistakes caused by the Japanese way of thinking (Japanese expressions often have effects on their English)

32) I can’t think of anything

33) To discipline students when they behave badly in class.

34) There is nothing our ALT should do better as far as I am concerned. He is one of the best ALTs and teachers, and he is very competent in motivating students to work hard. I really appreciate his help and assistance, and I hope he will keep up the good work for the rest of his stay in Japan.

35) Nothing in particular.

36) I think it is difficult for them to explain grammar and translation in Japanese.

37) I don’t know

38) (I have only worked with two ALTs so I’m not really sure) Sometimes they don’t organize lessons very well. They talk about various things randomly and students can’t understand what’s going on.

39) ALTs have difficulty in explaining complicated grammatical points. However, in such cases JTEs can assist ALTs.

40) In my experience, almost nothing.

41) When ALTs don’t know Japanese, students don’t tend to speak out.

42) Student control (It is sometimes difficult to control a big class of 40 students)

43) Nothing in particular.

44) I had one ALT whom it was difficult to get along with. He often neglected rules of the Japanese school system. He often taught students over a cup of coffee in a class, hugged girls, complained about the use of textbooks in spite of having no other ideas, taught what he happened to think of without plans, which made it difficult for me to contribute to class.

45) It depends on the ALT, but in most cases, judgment of which words/expressions/structures/ are obvious to the students and which are not.

46) ALTs don’t know well how to teach why the given grammatical points should be applied.

47) ALTs don’t know well about the way Japanese students study English. Some ALTs are not good at grammar. Their working hours are limited.

48) Nothing

49) It depends on who you are working with.

50) It sometimes seems so tough for ALTs to understand what JTEs think troublesome or worrisome about the students (like how JTEs tend to think so much about the students’ discipline)

51) ALTs aren’t good at “class control”. For example, when some students are noisy or restive, ALT warns them to be quiet and listen carefully. But, the students who are warned by the ALT are not good at English, so they can’t understand what the ALT is saying. They continue to keep such bad attitudes. At that time, the JTE advises the students to change their attitude in Japanese.

52) (blank)

53) nothing in particular

54) Sometimes, they tend to do games.

55) ALTs can’t adapt their goals to students’ skill levels.

Question 15. What is most difficult for you about team teaching? 

1) To make students positive e.g. Many of the students are reluctant to do pair-work.

2) Sometimes too busy to make lesson plans but I don’t have much trouble, in general. Sometimes difficult to team-teach due to the personality of the ALTs but at present we have very good relationships and have no problems.

3) It can be difficult to draw a line between noisy class and motivated, cheerful class. Students can be loud in communication, but they don’t listen to others when that happens.

4) We usually teach about 40 students. I think it’s too many to have in a communicative lesson, so it is difficult for us to give each student a chance to speak out in class.

5) It is very difficult to have time to discuss TT plans with ALT and other JTEs. In order to cooperate with one another, meeting and discussion is very important.

6) To spare hours to talk about the plan with the ALT.

7) JTE has lots of work to do. It is hard for us to talk about lessons (find time to talk about the lesson) but we try.

8) Preparation. Asking ALTs to do something (such as making materials or correcting compositions)

9) To make time for lesson planning

10) I don’t have enough time to talk about the lesson. Our ALT is often absent suddenly, so we can’t depend on her.

11) Some of the things that are difficult are compromising with the ALTs. Sometimes teaching styles clash.

12) It is difficult to enforce students to speak in English only and to speak out confidently in class.

13) Planning, arrangement of schedule

14) How to activate the students is the most difficult thing. They are sometimes passive and will not speak in the classroom. We try to have them speak out but some students are too shy to speak in front of people. Writing is OK, but still some students hesitate to speak English.

15) My speaking and listening skills are very poor, so I can’t make myself understood in English precisely.

16) Relating TT contents to the textbook.

17) The ALT at my school is very kind and good but students have little interest in learning English. I always feel sorry for the ALT.

18) Timing and response are the most difficult aspects for me in team-teaching. When the ALT is teaching, but sometimes the students don’t understand, and I am asked to give comments or examples to help the students. However, I can’t think of hints or examples so quickly. When this happens I feel that I can’t assist with what the ALT is trying to teach.

19) Making effective plans. Making well-balanced classes for the ALT and JTE.

20) To know precisely to what extent the Ss really understand the class.

21) Nothing especially.

22) I find it difficult to make team teaching not only fun but also something that will make the student’s English level higher.

23) I always think that we JTEs should make time to discuss our TT lessons, but we are too busy to make time for our classes. It makes the ALT too busy.

24) No difficulty about team teaching

25) We can’t have enough time to make lesson plans.

26) To have time to talk about a lesson plan with an ALT.

27) We have difficulty in finding enough time to make the teaching plans better.

28) We need to communicate as much as possible.

29) I can’t speak English well.

30) To carry our team teaching effectively, we need to spend a lot of time to discuss before class. However, it is very difficult to make time for it.

31) To change the plan during class when it is going toward something we didn’t expect.

32) (blank)

33) How to involve students in English. They tend to speak Japanese among themselves.

34) There is nothing difficult in team teaching, because we tend to help one another and everyone of us is very committed to teaching very practical English. Our ALT has a great understanding of Japanese culture and he knows where we are coming from, so we are on really good terms with each other.

35) One of the difficult problems is how much Japanese Ican use to help the students to understand the lesson, because explanation in Japanese often interrupts the ALT.

36) Preparation for class

37) I can’t make enough time to talk with my ALT.

38) The most difficult thing is to have students understand what we are trying to teach with the minimum explanation in Japanese.

39) What is most difficult is how ALTs and JTEs make students communicate in English with a positive attitude.

40) My ability to communicate in English is not very high, especially in listening and speaking.

41) It’s difficult to have TT in reading class.

42) How to take turns effectively in giving instructions to students.

43) To have enough time to talk about the lessons.

44) We have so many things to do, we cannot afford to think of TT plans, and we have little time to talk about lessons with the ALT.

45) To make sure all the students take part in activities (preferably, thoroughly interested)

46) It is sometimes hard to judge how much Japanese a JTE should use in class.

47) Finding enough time for the preparation. Planning.

48) My English is very bad, so I can’t say what I really want to tell the ALT.

49) When ALTs do not cooperate. For example, when we had a class or school events that involved ALTs, they took pay-leaves, so JTEs had to cover it. (Some of the former ALTs, not present ones so far)

50) To share the same image of the lesson

51) To make the atmosphere in which students are easy to speak English.

52) It is the case in which student’s reaction isn’t good.

53) In our school, each of the six JTEs does team-teaching with an ALT. We have to have a meeting together but we can’t have one so often. Each of us has to attend another meeting or do some other work.

54) Making time to discuss the teaching plan.

55) Students sometimes ask me for help in Japanese.

Question 16. Generally what are your goals for team-taught lessons? What do you hope to achieve in individual lessons?

1) By making the students use English, teach them the pleasure when they can make themselves understood

2) To give the students more opportunities to use English.

3) If the students can successfully participate in the activities or dialogue provided in the lesson, then the goal is achieved.

4) My goal is making them get confident enough to express their opinions with simple English.

5) Many students like English and want to speak English. Some want to study abroad. But many of them don’t like the English lessons. They have to study how to translate English into Japanese, and vice versa. They have to take the test of English in Entrance exam. I want them to be fond of English in each level.

6) To make students communicative and have students pass entrance exams.

7) I want them to love (like) English. In the future, maybe they’ll have a chance to speak English. Until then, I want them to have the ability to speak English (at least usual conversation)

8) Students will be able to communicate with a native speaker as much as possible.

9) It depends on each lesson, but I’d ask the ALT to put emphasis on pronunciation practice and vocabulary.

10) TT lessons don’t have to always be fun. I want an atmosphere of tension. Less games, and more grammar and knowledge.

11) I hope to spark an interest in English for the students. I hope they will become self-motivated to learn English.

12) To allow more chances to speak and express themselves to a native speaker of English.

13) To improve listening ability.

14) To be able to communicate with people from other countries without hesitation. Accuracy is not so important. I want them to learn at least one expression in each lesson and to be able to use it outside of the classroom when they communicate with foreigners.

15) To give the students the pleasure of speaking English.

16) To improve listening and speaking ability.

17) I want to let the students have an interest in English.

18) The goal of team taught lessons is to give students enough time to practice and build their listening and speaking skills. In individual lessons, I hope every student will be able to make or speak even just one sentence.

19) Interaction between teachers and students (and to have students enjoy our classes)

20) Teach Ss phonetic alphabets, speak and communicate in English, focus on a couple of important points in each lesson.

21) The goal is the same. That is to communicate freely and to express their feelings and opinions. I want to let the students speak English without hesitation.

22) I hope my students will be more interested in learning English, and will try to be positive and patient in communicating, especially in listening. Also, I want students to overcome their fear of communicating.

23) The most important thing is that most of the students think, “English is fun. I want to speak English!”. I hope each TT lesson gives students motivation to speak English.

24) Student’s understanding in spoken English

25) Improve students’ listening and speaking abilities, in general

26) Both the goals for TT lessons and those for individual lessons are the same: to have students acquire English. However, I emphasize more fluency in TT lessons and more accuracy in individual lessons.

27) Students can understand what they listen to and express their thoughts and ideas in English.

28) We hope that through TT activities, the students become eager to use English and learn words and phrases.

29) To make our students use English as much as possible.

30) I hope that students will come to be able to express their own ideas in English.

31) To let them enjoy speaking and listening to English and to let them know that studying English will broaden their world.

32) (blank)

33) To give my students the pleasure of speaking English and to promote their fluency.

34) One of our goals in team taught lessons is that students should be motivated to think on their feet and behave independently of teachers, acquiring new skills.

35) I hope that TT lessons can help the students to have higher motivation for English study and that the students are not afraid to use English.

36) It is the improvement of four skills (speaking, listening, reading, and writing)

37) To make the students speak and listen to English in TT. To make them remember and use the useful expressions that the textbook required.

38) One of our goals is to have the students feel like speaking English.

39) The goal is to build up a positive attitude to communicate in English.

40) In TT, I hope students will hear, speak, read, and write much English even is it is not so precise or exact to improve their English. In individual lessons, I hope the same thing.

41) For students to think in English.

42) My goal is to help students improve their listening and speaking abilities. In individual lessons I hope my students will enjoy and learn more communicative English.

43) As we teach writing in TT lessons, one of the main goals is to let students express their own ideas in English.

44) In TT lessons, the most important goal is to foster an attitude of using English. My ideal goal in individual lessons is to foster the 4 abilities of English.

45) Balanced development of English skills.

46) In team-taught lessons, I want the students to get used to listening to or speaking English. In individual lessons, I want them to concentrate on listening to English and to try to speak English very much.

47) To get an effective way of teaching English.

48) As I said, my school is not academic, my goal for TT lessons is that students enjoy English and communicate in English as much as possible. The level of the students’ English is very low, so what I hope is that students get good marks in English and become confident.

49) To learn English through a communicative approach. Learn foreign cultures or foreign affairs and express their opinions in English.

50) To improve the students’ speaking and listening abilities

51) My goal is to make students communicate with people with positive attitudes toward English.

52) I hope that each student takes a positive attitude towards English conversation.

53) It is our goal to motivate students to study English actively, not only in TT lessons but in the other English classes, as well.

54) In both lessons, my goal is to make students learn by themselves.

55) My goal is that students will be able to communicate with ALTs using the phrases they’ve learned without hesitation.

Question 17. In your opinion, what are the advantages of team-taught lessons compared to regular lessons?

1) The students can speak English without being afraid of making mistakes.

2) Two minds are better than one as long as the partners have a good relationship.

3) We can observe students more closely because we have twice as many eyes.

4) Without any hard work, they learn a lot of useful expressions while having fun.

5) We, the JTE and students, can learn much more living English through TT than regular lessons. It is I who has been learning a lot from ALTs.

6) To make students well-motivated, communicative.

7) They enjoy and take part in the lessons.

8) Doing a lot of activities

9) Students can get multiple perspectives and more attention from two teachers.

10) My students have more interest in TT lessons than regular lessons. They are more active and speak louder.

11) Students seem more excited and motivated.

12) In team-taught lessons, students are a bit more open to a teacher different from their regular teacher.

13) Motivation through exposure to real English.

14) The students seem to enjoy learning English because there is an ALT in the classroom. The biggest advantage is the existence of ALTs in the classroom. Most of the students want to talk with the ALTs.

15) I can get a “native check” of my English.

16) We can focus on listening and speaking practice.

17) I think it useful to be able to talk with the ALT through TT lessons. Students can have better experiences than with JTEs.

18) The advantage of TT lessons (compared to regular lessons) is that it gives students curiosity and motivation to learn English. In TT lessons it gives students more chances to make speeches, listen to a native speaker, and make quick responses in English.

19) Students can listen to native English in various ways. They can think of English as a means to communicate.

20) Ss have to focus so that they can understand and get the points during the class.

21) We can plan various English lessons for the students to enjoy English.

22) The presence of a native speaker can be exciting and motivating for the students.

23) Of course, in TT lessons there are two teachers so we can take care of students more than in regular lessons. 

24) See 7) and 11)

25) Students become more attentive and there is a communicative atmosphere. ALT can share his culture with the rest of the class.

26) Tasks can be more authentic in TT lessons.

27) Students have more chances to speak in English. They can hear the conversation between the ALT and myself.

28) Students have more chances to listen to English. Students learn proper English expressions. There are at least two teachers in the classroom, so it’s easier to monitor the students.

29) Real English!

30) Languages are the tools of communication. In TT lessons, students can learn English in a natural atmosphere.

31) To know more about natural English expressions, their cultures and their way of thinking.

32) (blank)

33) Students have the opportunity to come in touch with living English and foreign cultures.

34) There are many pros of team teaching. One of them is that students are more likely to be motivated to work hard in class because of the presence of two teachers. Second, because Japanese teachers of English and the ALT cooperate with each other in creating lesson plans, they both encourage each other to come up with many good teaching ideas, putting together a very effective plan.

35) One of the advantages is that the students try to express themselves in English as much as they can, because the ALT doesn’t speak Japanese.

36) See question 13)

37) I can evaluate the students’ motivation. In a regular lesson, some students are not so confident. We usually evaluate their written English. Students need to be correct … correct spelling, correct word order, correct translation … so, some are just sitting there and keep silent. In TT lessons, many of the students look more active and positive. Because the ALT accepts their mistakes so that the students can feel the achievement.

38) We can pay attention to each student closely.

39) It is advantageous in that students can communicate in English in a natural atmosphere.

40) Students can hear and read more English from a native speaker and speak and write more English than in my traditional lessons. (I feel I must improve and now I’m trying to change)

41) To get used to a native speaker’s English and listening to English without translation.

42) The presence of ALTs themselves. They can be useful information sources, good narrators, talented actors, and great entertainers.

43) The students can have a chance to speak with a native speaker.

44) We can make more interesting, creative lessons if both ALT and JTE talk a lot about lessons.

45) (If properly planned) it’s a good change of pace, stimulant, and reminder that what the students learn is a means, not an end.

46) The students can talk with an ALT directly in English, which can make them have the courage to speak English more.

47) Students can learn English as a real language.

48) Students can learn living English.

49) Students seem to be having a lot of fun in learning English.

50) JTEs can broaden their minds and learn the different types of methods in teaching from the views of people with foreign educations.

51) Students can learn not grammatical English, but native, natural English.

52) I think it’s the point in which we have more communicative approach to the students.

53) We can see our students join or enjoy the class.

54) Students try to tell what they want to say in English. In regular lessons, they have more chances to speak what teachers give.

55) Students can get the skill of listening and speaking, as well as reading and writing. 

Question 18. What, if anything, would you change about team-teaching procedures?

1) ---

2) At present, I cannot think up anything special.

3) At the moment, nothing.

4) ---

5) If possible, class size.

6) Not only I but also all the JTEs of my school should have TTs.

7) I need to study more about TT lessons and I want to include more grammatical points in the TT lessons.

8) None

9) ---

10) I want my students to memorize more words and phrases.

11) Nothing really.

12) The class size needs to be reduced to ensure closer student-teacher interaction. (10-20 students)

13) I would like to have TT in regular classes (English I, etc.)

14) I would like to include more listening and speaking activities to have the students speak English more but the class size is too big. 40 students in one class is too many. I know it is impossible because the school budgets are not enough.

15) No, thank you.

16) So far, nothing

17) Sorry, nothing in particular.

18) One change about team-teaching procedures that I would like to see in the near future is the opportunity to discuss about a long-term academic year lesson plan. Rather than just having week-to-week meetings about upcoming lessons, it also would be beneficial to have long-term goals. In the discussion, JTE and ALT can talk about what different things can be done for each specific month, theme in a chapter, or according to any chosen topic.

19) I’d like to have ALTs give classes to students as a main teacher sooner or later.

20) Make a website for ALTs/JTEs of Fukuoka Prefecture about TT with materials and teaching plans collected from them to share.

21) I think it is fine the way it is.

22) I would like to find a goal that team teaching and regular lessons have in common.

23) Nothing especially

24) Skit making: I used to have this class but now it’s difficult because the students’ levels have gone down.

25) I don’t know about the set of “procedure”.

26) (blank)

27) I think we, the ALT and I must share the team teaching procedure . I have to give her more chances and time to teach.

28) (blank)

29) Nothing

30) I don’t think I need to think about changing the procedure for now. I’m just starting to think it’s better if I tell the class what to do in English and Japanese when the students get so confused that they are totally at a loss. Maybe I should encourage shy students to actively participate in the class.

31) Nothing in particular, only the matter of time to discuss lesson plans and share with the students ALTs can spare after school.

32) (blank)

33) Reduction of class size from 40 to 20 and use of a foreign country’s textbook.

34) There is nothing I would like to change about team teaching procedures, because our ALT has been doing an excellent job at every step of the way and everybody has been enjoying working together.

35) Generally, the number of students in a class is about 40, which is too large. The class should be divided in half, according to their abilities.

36) None

37) I usually lead the class. I decide almost everything and I do what I want to do in my own way. But I would like the ALT to lead the class sometimes. I’m afraid that that I’m always doing the same thing in the same way.

38) (blank)

39) If possible, we would like to team teach regularly in English lessons as well as oral communication.

40) I hope, someday, native speakers of English will be regular teachers (like us) and there will be, at least, one native English speaking teacher in each High School in Fukuoka Prefecture.

41) (blank)

42) I would like to include more effective reading and writing activities which will lead to successful debates and speeches.

43) (blank)

44) Increase the number of TT lessons, without decreasing other English classes.

45) I’d like to try lessons in small groups (including personal interviews) in team taught lessons.

46) I have nothing I would change

47) I’d like to have some time to talk about some topics freely.

48) Nothing

49) (blank)

50) (blank) * (post-script) It was really tough for me to answer this questionnaire
51) (blank)

52) (blank)

53) I’d like to use more audio-visual aides.

54) I would like to go through the textbook.

55) Nothing special
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